Introduction Grade Level
These activities are intended for a sixth grade classroom.
Discipline
These activities have a science and social studies focus.
TEKS

Content:
Scientific investigations and reasoning. TEKS §112.18. Science, Grade 6. (a)(4)(A)(i)(ii)(iii)
Throughout social studies in Kindergarten-Grade 12, students build a foundation in history; geography; economics; government; citizenship; culture; science, technology, and society; and social studies skills. The content, as appropriate for the grade level or course, enables students to understand the importance of patriotism, function in a free enterprise society, and appreciate the basic democratic values of our state and nation as referenced in the Texas Education Code (TEC), §28.002(h). TEKS §113.18. Social Studies, Grade 6. (a)(5)
Skills:
The student uses scientific inquiry methods during laboratory and field investigations. TEKS §112.18. Science, Grade 6.
(b)(2)(A)(B)(C)(D)(E)
The student knows how to use a variety of tools and safety equipment to conduct science inquiry. TEKS §112.18. Science, Grade 6. (b)(4)(A)(B)
The student uses geographic tools to answer geographic questions. TEKS §113.18. Social Studies, Grade 6.
The student understands how geographic factors influence the economic development, political relationships, and policies of societies. TEKS §113.18. Social Studies, Grade 6. (b)(5)(A)(B)(C)
The student understands the similarities and differences within and among cultures in various world societies. 
Description of Activities
The following activities have been compiled to address the topic of "Quality of Life" in sixth grade classrooms. The activities meet the state and national education standards for sixth grade, and are intended to supplement pre-existing curricula, with a focus on integrating sustainability topics. The activities can be used in conjunction or alone.
Quality of Life
Activities
Activity 1: What is Quality of Life?
Introduction
In this activity, students will brainstorm about their ideal life and its components. They will break those down into the 6 categories as defined by WHO Quality of life. They will analyze the reasoning behind each of their choices.
Materials
Handout-"Definition of a Good Life"
Products
Questions from handout  Physical Health (energy, pain, sleep, illness)  Psychological Health (body image, memory, learning, self-esteem)  Level of Independence (ability to work and support self, mobility, need for medicines or physical aids)  Social Relations (friendships, romantic relationships, social support)  Environment (freedom, safety, financial security)  Spirituality (spirituality, religion, personal beliefs) 5. Have the students return to their original pairs and ask them to discuss the following questions:
Quality of Life  Which of the 6 categories did each of your top 5 fall in?  Did any of the 6 categories get overlooked? If so, is it ok that the category was overlooked?  Would you like to change your top 5 or add more items to it? Why or why not?  Would you like to redefine Quality Of Life?
6. Have students share out from their pairs. When sharing their answers, draw attention to their reasons for adding or changing their items.  Probe as to WHY it was important to do so. The goal here is to have them begin to explore why each of these 6 aspects is important to Quality Of Life.  Have the students look back at their original definition of Quality Of Life and rewrite it to include the information they learned today. 2. Ask students to pair up and share their answers from the handouts from Activities 1 and 2.  Specifically, ask them to compare their rankings.  Are they the same or different?  If they are different, ask them why they think that is?  Ask students to decide from their chosen examples which person they think has the better Quality Of Life and why?
Quality of Life
3. Have students share out from their discussion. Use their opinion-based ideas of choosing which person has the better Quality Of Life to begin opening the door for creating a way to measure.  Ask more than one person: How did you decide which person has a higher Quality Of Life? Compare the various answers.
4. Introduce the idea of subjective and objective means by which to measure Quality Of Life. 
Activity 3: Collecting Data (Activity 2 Cont'd)
Introduction
Students will learn about demographics and what information can be obtained from it as well as how to obtain it and apply it. They will look at different types of data and questions. They will apply that in a practical sense by creating their own surveys.  Have students take turns in their Quality of Life Survey Question Groups sharing one item of influence for their Quality of Life questions from their homework.  The students should then lump any related items into categories. Did they provide the answers: "being old" and "being young"? The category they might come up with is age. Other possible categories may be: race/ethnicity, class/economic status, religious beliefs, education level, location, family situations, gender.  Write the students' lumped categories on the board.
Materials
Defining Demographics
 Read out loud the Merriam-Webster definition of demographics: 1 plural: the statistical characteristics of human populations (like age or income) used to identify markets, 2: a market or segment of the population identified by demographics.  Ask the students: What does the definition I just read mean to you?  Ask the students: Why is this important? Why do we care about demographic data?  Ask them: Did any of the categories listed on the board impact your characters from the first night's homework assignment? Do you think belonging to any of those categories impacts how they might define Quality Of Life? Students should begin to recognize that there may be inequalities based on demographic data.
3. Demographic Questions  Before beginning, ask students if they would like to add any more categories to the board based on the previous conversation.  Vote: On a piece of paper, have students choose SIX demographic categories they would like to include on their survey from the choices on the board. The six with the most votes will be included in the survey.  "From favorite to least favorite"  Interval: scaled. Increments on the scale should be equidistant from each other.
Quality of Life
 What is the temperature outside?  Likert Scale: "Rate the degree to which you agree with this statement…" o 1 -Strongly agree, 2-agree, 3 -somewhat agree, 4-neither agree nor o disagree, 5 -somewhat disagree, 6 -disagree, 7 -strongly disagree o More points on the scale allow the respondent to be more specific.  Ratio: This one is tricky because it is closely related to interval. The difference is with ratio, there is a "true zero."  A true zero means that a 0 indicates "an absence" of the measure. Degrees Fahrenheit does not have a true zero. Why? Because when it is 0 degrees there is not an absence of heat. It is just cold!  Always consider including a "N/A" and an "Other" category when doing closed ended answers! Ask the students why that might be.  Question might not apply to them (i.e. How long have you been married?)  You might not provide them with the category they need so they might need to write in their own answer.
5. The students should return to the four questions they constructed (1 demographic question and 3 Quality Of Life questions from lesson two). Have them decide whether each question should be closed or open ended and also which data type would be a best fit for the question. They should use the handout from day three to record their answers.
6. Ask students why they might want to pre-test the survey questions. If they are unsure what you mean by pre-test, suggest that they think of it as a trial run. What might they learn from a trial run?
7. Have each Quality of Life Survey Question Group pair up with another group to answer each other's survey questions. After answering the questions, each group should take turns interviewing the other group regarding the survey questions that were created. They should ask questions that allow them to refine the questions  Did you understand the question?  Was it confusing?  Is there a way I could have made it clearer?  Were the answer choices adequate?  What do you think I was measuring? (Does what they think you were measuring match up with what you were actually measuring?)  After they have refined the survey questions they should submit them to you so you can enter them into the finalized survey for distribution.
